	9-12 College and Career Readiness Anchor Standard
	Tenth Grade        

	Reading for Informational Text
	STANDARD
	ANNOTATED
	MSD Application 
	Pacing


	Key Ideas and Details

	CCRA.R.1 Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.
	RI.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
	Students are required to use textual evidence that is convincing and complete to support their ideas. Citing from the text may include a formal citation or a verbal reference. Analysis should include inferred and literal meanings. Students in the ninth grade should be introduced to the skill of determining the difference between “strong evidence” and insufficient or unreliable details. They should understand how much evidence is needed to support a claim. In grade 10, these skills should build as students continue to cite evidence both formally and informally. They should be able to distinguish between text that provides strong support and text that is not related, uncertain, or insufficient as evidence. Their analysis should offer insights that show they can derive understanding from details that are directly stated as well as from those that are implied.

As students continue to determine a central ideal of a text in high school, they need to examine not only how a central idea is developed but also how details in the text influence and add to a central idea. Students will need to use the key details of a text to provide a summary that is free of personal opinions or feelings.

Students need to examine how an author builds an opinion or a study with key details, paying close attention to how the ideas are introduced, sequenced, and developed. Finding connections between ideas should be reviewed.


	While students read looking for both connotative and denotative meanings, primarily in 10B do students look  into the inferences of works such as Orwell’s Animal Farm and Shakespeare’s Julius Caesar.  Students also read informative texts that discuss historical events, political approaches, and biographical information about both authors and subjects.
	Please see individual instructor syllabi for placement and pacing.

	CCRA.R.2 Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.
	RI.9-10.2 Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
	
	Students identify central ideas both in informational ancillary texts, such as documentary or informational essays surrounding issues raised in Harper Lee’s To Kill a Mockingbird.  Identifying central theme, ideas, and details is a driving force of reviewing such texts.
	Please see individual instructor syllabi for placement and pacing.

	CCRA.R.3 Analyze how and why individuals, events, and ideas develop and interact over the course of a text.
	RI.9-10.3 Analyze how the author unfolds an analysis or series of ideas or events, including the order in which the points are made, how they are introduced and developed, and the connections that are drawn between them.
	
	Like the literary text counterpart, this standard encourages students to identify events and ideas becomes the driving force during the study of both literary and informational texts.

Students identify organizational structure, biographical or historical subjects, and specific events and details.
	Please see individual instructor syllabi for placement and pacing.

	Craft and Structure

	CCRA.R.4 Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone.


	RI.9-10.4 Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language of a court opinion differs from that of a newspaper).
	After determining the figurative, connotative, and technical meanings of words and phrases as they are used in a text, students need to consider the significant influence of the author’s word choice as a whole on the text’s tone or overall understanding. Ninth grade students should begin to understand that an author’s word choice is selective and deliberate. They should be aware that the collective effect of words influences the tone and meaning of text. By tenth grade, students should notice the connection between the words that the author chose and the point that the author was making.

When examining the development of an author’s ideas, students should pay attention to how specific parts of the text enhance a thought or expand an idea. After establishing what an author’s purpose or point of view is in a text, they should examine how the language is used effectively especially considering any persuasive techniques the author might use to influence readers.
	Specifically in 10B, Students are introduced to the vocabulary, word choice, structure and tone of the language in William Shakespeare’s Julius Caesar. Students analyze the use of language as a connection to author’s purpose, tone and mood.  Often, students review historical record of individuals mentioned in the work, and reference Plutarch’s Lives, as a source of connection to historical fact.
	Please see individual instructor syllabi for placement and pacing.

	CCRA.R.5 Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.


	RI.9-10.5 Analyze in detail how an author’s ideas or claims are developed and refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).
	
	Specifically in 10B, Students are introduced to the vocabulary, word choice, structure and tone of the language in William Shakespeare’s Julius Caesar. Students analyze the use of language as a connection to author’s purpose, tone and mood.  Often, students review historical record of individuals mentioned in the work, and reference Plutarch’s Lives, as a source of connection to historical fact.

Students often review historical context of narrative works (i.e. To Kill a Mockingbird, True Grit, or Animal Farm) and determine how the author’s point of view was influenced by his or her available resources.  Further, how the historical details play an active role in determining the author’s purpose and message.
	Please see individual instructor syllabi for placement and pacing.

	CCRA.R.6 Assess how point of view or purpose shapes the content and style of a text.
	RI.9-10.6 Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view or purpose.
	
	
	Please see individual instructor syllabi for placement and pacing.

	Integration of Knowledge and Ideas

	CCRA.R.7 Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.


	RI.9-10.7 Analyze various accounts of a subject told in different mediums (e.g., a person’s life story in both print and multimedia), determining which details are emphasized in each account.
	When examining several texts that share the same subject but use different vehicles or modes to communicate, students should be able to judge what details are emphasized in each account. In the ninth grade students should be able to recognize various accounts of a subject told in multiple forms and acknowledge characteristics of each. By tenth grade students should expand their reasoning to include what each version stressed or called attention to and how that influenced the account.

Students are asked to evaluate whether the reasoning an author uses is logical/ legitimate and if the evidence that is used is relevant to the argument or provides enough proof. They need to pinpoint any statements that are false and judge if any of the author’s reasoning is misleading. Ninth grade students need to be able to evaluate sources. They need to understand what a reliable source is and what makes one questionable. In looking at an author’s argument, they need to question the facts presented and be able to objectively determine if they are indeed credible. Many students in the ninth grade still believe that if it is in print, it is true. Having the tools to legitimately evaluate sources is very important at this level.

Ninth and tenth grade students will study and evaluate influential U.S. documents especially how they deal with similar themes and concepts. In grade nine these documents could be studied as part of the literary nonfiction genre. In grade ten they could be incorporated into the global perspective as a comparison to other similar documents from outside the U.S.
	Students in 10B integrate and review media formatted text into the study of traditional texts.  Instructors vary in how this is executed.  

Often, instructors will include this instruction as students are preparing to read and write persuasive essays.  For example, students may identify the validity and bias in claims on specific brand name products.  They may evaluate these claims, researching outcomes and relevance, and determine, through their writing, the power of persuasion words play in creating a customer base.

Students analyze multiple texts when discussing Mockingbird (10A) and Animal Farm (10B).
	Please see individual instructor syllabi for placement and pacing.

	CCRA.R.8 Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and sufficiency of the evidence.


	RI.9-10.8 Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning.
	
	
	Please see individual instructor syllabi for placement and pacing.

	CCRA.R.9 Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.
	RI.9-10.9 Analyze seminal U.S. documents of historical and literary significance (e.g., Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s ―Letter from Birmingham Jail), including how they address related themes and concepts.
	
	
	Please see individual instructor syllabi for placement and pacing.

	

Range of reading and Level of text Complexity

	CCRA.R.10  Read and comprehend complex literary and informational texts in dependently and proficiently.
	RI.9-10.10 By the end of grade 9, read and comprehend literary nonfiction in the grades 9–10 text complexity band proficiently, with scaffolding as needed at the high end of the range.
	Literary nonfiction includes the subgenres of exposition, argument, and functional text in the form of personal essays, speeches, opinion pieces, essays about art or literature, journalism, and historical, scientific, technical or economic accounts (including digital sources) written for a broad audience.

The Standards emphasize arguments and other literary nonfiction that contain informational text structures rather than narrative literary non-fiction that tells a story such as memoirs and biographies.

Students should encounter appropriately complex texts at each grade level in order to develop the mature language skills and the conceptual knowledge needed for success in school and life.

Effective scaffolding should allow the reader to encounter the text with minimal clarifications. It should not replace the text by translating its contents for students.

Students should encounter appropriately complex texts at each grade level in order to develop the mature language skills and the conceptual knowledge needed for success in school and life. Effective scaffolding should allow the reader to encounter the text with minimal clarifications. It should not replace the text by translating its contents for students.


	In 10A Students read at least one of the following informational texts:

-The Johnstown Flood, David McCullough

-The Race to Save Apollo 13, Michael Useem

-A Celebration of Grandfathers, Rudolfo A. Anaya

-The Teacher who Changed my Life, Nicholas Gage

In 10B students read at least one of the following informational texts:

-Doing Nothing is Something, Anna Quindlen

-On Nuclear Disarmament, Carl Sagan

-I Acknowledge Mine, Jane Goodall

-Use of Animals in Biomedical Research, American Medical Association 

In addition to these informational texts students also read a variety of essays and articles that connect Literary textual themes and topics.                         

Students are also encouraged to have an independent novel.  Often, students are given at least some time in class weekly, to read from a novel or informational work of their choice.                                                                                                                  
	Please see individual instructor syllabi for placement and pacing.


