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Required Student Outcomes

Persuasive Writing

Informative/Explanatory Essay

Narrative Writing

MHS CCSS: 11-12 Persuasive Essay Rubric

	4 Points

Advanced
	In addition to proficient characteristics, total success is achieved with methods that go above requirements in persuasive essay which augment is effectively accomplished

	3.5 Points
	In addition to proficient characteristics, partial success is achieved with essay which goes above objectives

	3 Points

Proficient
	Persuasive essay effectively accomplishes:

*Introduces  precise, knowledgeable claim(s), and create an organization that establishes clear relationships among claim(s), counterclaims, reasons, and evidence

*Proves the significance of the claim

*Develops claim(s) and counterclaims fairly and thoroughly supplying the most relevant evidence for each while pointing out the strengths and limitations of both

*Anticipates the audience’s knowledge level, concerns, values, and possible biases 

*Links the major sections of the text, creates cohesion, and clarifies the textual relationships

*Establishes and maintains a formal style and objective tone

*Provides appropriate concluding statements that support the argument presented

*Uses appropriate format and documentation

*Displays appropriate conventions with less than five errors

	2.5 Points
	No major errors or omissions regarding the basic objectives with some evidence of proficient objectives

	2 Points

Basic
	No major errors or omissions regarding the following basic requirements:

* The claim is implied

* The material is mostly coherent with limited evidence

* Fails to address audience 

* The format  is not in adherence to the set requirements

* The overall presentation has a few format, documentation,   

  convention distractions which take away from the persuasive 

  objective

	1.5 Points


	With help, partial success is achieved at some of the basic requirements, but major errors regarding more complex requirements

	1 Point

Limited
	With help, partial success is achieved

	Total Points Earned:
	


MHS CCSS: 11-12 Explanatory/Informative Grading Rubric

	4 Points

Advanced
	In addition to proficient characteristics, total success is achieved with methods that go above requirements in explanatory essay which effectively explains information and ideas 

	3.5 Points
	In addition to proficient characteristics, partial success is achieved with essay which goes above requirements

	3 Points

Proficient
	The essay makes no major errors or omissions regarding the following requirements:  

*Introduces topic and organizes complex ideas, concepts, and information so that each new element builds on that which proceeds it to create a unified whole

*Follows prescribed essay format with a formal style and objective tone

*Develops topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotes, or other appropriate information

*Uses appropriate and varied transitions and syntax along with clarifying relationships among complex ideas and concepts

*Uses precise language

*Provides a concluding statement that supports the information or explanation presented

*Displays appropriate conventions with less than five errors

*Avoids plagiarism

	2.5 Points
	No major errors or omissions regarding the basic objectives with some evidence of proficient objectives

	2 Points

Basic
	No major errors or omissions regarding the following simpler requirements:  

*Introduces a vague topic and features minimal ideas, concepts, and information

*Inconsistently follows prescribed essay format  with poor formal style and objective tone 

*Lacks transitions and relationships among ideas are not clarified 

*Fails to use precise language

*Weak concluding statement with little supporting information

	1.5 Points
	With help, partial success is achieved at some of the basic requirements, but major errors regarding more proficient requirements

	1 Point

Limited
	With help, partial success is achieved

	Total  Points Earned:  


	


MHS CCSS: 11-12 Narrative Grading Rubric

	4  Points

Advanced
	In addition to proficient characteristics, total success is achieved with methods that go above requirements in narrative writing

	3.5 Points
	In addition to proficient characteristics, partial success is achieved with narrative which goes above requirements

	3  Points

Proficient
	The narrative makes no major errors or omissions regarding the following requirements:  

*Engages and orients the reader by setting out a problem or situation and its significance

*Establishes one or multiple point(s) of view

*Introduces and develops narrator and/or characters

*Creates a smooth progression of experiences or events

*Uses narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop experiences, events, and/or characters

*Uses a variety of techniques to sequence events so that they build on one another to create a coherent whole and build toward a particular tone and outcome

*Uses precise words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, events, setting, and/or characters 

* Provides a conclusion that follows from and reflects on what is experienced, observed, or resolved over the course of the narrative 

*Uses appropriate format and documentation

*Displays appropriate conventions with less than five errors

	2.5 Points
	No major errors or omissions regarding the basic objectives, with some evidence of proficient objectives

	2  Points

Basic
	No major errors or omissions regarding the following basic requirements:  

*Creates a conflict

*Establishes point(s) of view

*Introduces narrator and/or characters

*Uses limited narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop experiences, events, and/or characters

*Uses appropriate words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, events, setting, and/or characters 

* Provides a conclusion 

	1.5 Points
	With help, partial success is achieved at some of the basic requirements, but major errors regarding more proficient requirements

	1  Point

Limited


	With help, partial success is achieved

	Total  Points Earned:  


	


Common Core Standards Grades 11-12 MHS ELECTIVE 

READING STANDARDS FOR LITERATURE

Key Ideas and Details

1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.

2. Determine two or more themes or central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to produce a complex account; provide an objective summary of the text.

3. Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced and developed).

Craft and Structure

4. Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including words with multiple meanings or language that is particularly fresh, engaging, or beautiful. (Include Shakespeare as well as other authors.)

5. Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall structure and meaning as well as its aesthetic impact.

6. Analyze a case in which grasping point of view requires distinguishing what is directly stated in a text from what is really meant (e.g., satire, sarcasm, irony, or understatement).

Integration of Knowledge and Ideas

7. Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live production of a play or recorded novel or poetry), evaluating how each version interprets the source text. (Include at least one play by Shakespeare and one play by an American dramatist.)

8. (Not applicable to literature)

9. Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century foundational works of American literature, including how two or more texts from the same period treat similar themes or topics.

Range of Reading and Level of Text Complexity

10. By the end of grade 11, read and comprehend literature, including stories, dramas, and poems, in the grades 11–CCR text complexity band proficiently, with scaffolding as needed at the high end of the range. By the end of grade 12, read and comprehend literature, including stories, dramas, and poems, at the high end of the grades 11–CCR text complexity band independently and proficiently.

READING STANDARDS FOR INFORMAITONAL TEXT

Key Ideas and Details

1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.

2. Determine two or more central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to provide a complex analysis; provide an objective summary of the text.

3. Analyze a complex set of ideas or sequence of events and explain how specific individuals, ideas, or events interact and develop over the course of the text.

4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze how an author uses and refines the meaning of a key term or terms over the course of a text (e.g., how Madison defines faction in Federalist No. 10).

5. Analyze and evaluate the effectiveness of the structure an author uses in his or her exposition or argument, including whether the structure makes points clear, convincing, and engaging.

6. Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective, analyzing how style and content contribute to the power, persuasiveness, or beauty of the text.

Integration of Knowledge and Ideas

7. Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order to address a question or solve a problem.

8. Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles and use of legal reasoning (e.g., in U.S. Supreme Court majority opinions and dissents) and the premises, purposes, and arguments in works of public advocacy (e.g., The Federalist, presidential addresses).

9. Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S. documents of historical and literary significance (including The Declaration of Independence, the Preamble to the Constitution, the Bill of Rights, and Lincoln’s Second Inaugural Address) for their themes, purposes, and rhetorical features.

10. By the end of grade 11, read and comprehend literary nonfiction in the grades 11–CCR text complexity band proficiently, with scaffolding as needed at the high end of the range.

By the end of grade 12, read and comprehend literary nonfiction at the high end of the grades 11–CCR text complexity band independently and proficiently.

WRITING STANDARDS

Text Types and Purposes

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

a. Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), 
distinguish the claim(s) from alternate or opposing claims, and create an organization that logically sequences claim(s), counterclaims, reasons, and evidence.

b. Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant evidence for each while 
pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level, concerns, values, and possible biases.

c. Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.

d. Establish and maintain a formal style and objective tone while attending to the norms 
and conventions of the discipline in which they are writing.

e. Provide a concluding statement or section that follows from and supports the argument presented.

2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.

a. Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that 
which precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.

b. Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete 
details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.

c. Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.

d. Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the complexity of the topic.

e. Establish and maintain a formal style and objective tone while attending to the norms 
and conventions of the discipline in which they are writing.

f. Provide a concluding statement or section that follows from and supports the 
information or explanation presented (e.g., articulating implications or the significance of the topic).

3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences.

a. Engage and orient the reader by setting out a problem, situation, or observation and its significance, establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth 
progression of experiences or events.

b. Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop 
experiences, events, and/or characters.

c. Use a variety of techniques to sequence events so that they build on one another to create a coherent whole and build toward a particular tone and outcome (e.g., a sense of mystery, suspense, growth, or resolution).

d. Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, events, setting, and/or characters. e. Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the course of the narrative.

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)

5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including grades 11–12 on page 54.)

6. Use technology, including the Internet, to produce, publish, and update individual or shared writing products in response to ongoing feedback, including new arguments or information.

Research to Build and Present Knowledge

7. Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.

8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the strengths and limitations of each source in terms of the task, purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and following a standard format for citation.

9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

a. Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of eighteenth-, nineteenth- 
and early-twentieth-century foundational works of American literature, including how two or more texts 
from the same period treat similar themes or topics”).

b. Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court Case majority opinions and dissents] and the premises, purposes, and arguments in 
works of public advocacy [e.g., The Federalist, presidential addresses]”).

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

SPEAKING AND LISTENING STANDARDS

Comprehension and Collaboration

1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

a. Come to discussions prepared, having read and researched material under study; explicitly draw on that 
preparation by referring to evidence from texts and other research on the topic or issue to stimulate a 
thoughtful, well reasoned exchange of ideas.

b. Work with peers to promote civil, democratic discussions and decision making, set clear goals and deadlines, and establish individual roles as needed.

c. Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and creative perspectives.

d. Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of 
an issue; resolve contradictions when possible; and determine what additional information or research is required to deepen the investigation or complete the task.

2. Integrate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy of each source and noting any discrepancies among the data.

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, links among ideas, word choice, points of emphasis, and tone used.

Presentation of Knowledge and Ideas

4. Present information, findings, and supporting evidence, conveying a clear and distinct perspective, such that listeners can follow the line of reasoning, alternative or opposing perspectives are addressed, and the organization, development, substance, and style are appropriate to purpose, audience, and a range of formal and informal tasks.

5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest.

6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 on page 54 for specific expectations.)

LANGUAGE STANDARDS

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a. Apply the understanding that usage is a matter of convention, can change over time, and is sometimes 
contested.

b. Resolve issues of complex or contested usage, consulting references (e.g., Merriam-Webster’s Dictionary of 
English Usage, Garner’s Modern American Usage) as needed.

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Observe hyphenation conventions.

b. Spell correctly.

Knowledge of Language

3. Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening.

a. Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences) for guidance as needed; apply an 
understanding of syntax to the study of complex texts when reading.

Vocabulary Acquisition and Use

4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 11–12 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.

b. Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g., conceive, conception, conceivable).

c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, its etymology, or its standard usage.

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).

5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

a. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text.

b. Analyze nuances in the meaning of words with similar denotations.

6. Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression.

Shakespeare Content Area Vocabulary

	"-th" and "-s" 
	The third person singular present indicative "-s" which we are familiar with was originally a dialect of Northern England or North Midland. By the 15th century, the usage of "-s" ending spread to south and by 16th century, it became popular as colloquial and informal way and on the other hand -eth ending remained as a formal and old-fashioned usage. In short, "-th" and "-s" were alternatives in Shakespearean text. Look at the next quotation. He changed "-eth" and "-s" even in the same line. 

The quality of mercy is not strained, 
It droppeth as the gentle rain from heaven 
Upon the place beneath. It is twice blest,
It blesseth him that gives and him that takes. 
(The Merchant of Venice 4.1.181-4)
cf. Hath (has), doth (does)

	alliteration 
	A repetition of consonants, especially at the beginning of related words. It is a characteristic for the poems of Anglo-Saxons.

eg.1:
bitrebreostceare gebiden haebbe,
(Bitter breast-cares have I abide, 
   --Ezra Pound's translation)
(The Seafarer, 8th century Old English)

eg.2:
Galling the gleaned land with hot assys,
Girding with grievous siege castles and towns
(Henry V. 1.2.151-2)

	Blank verse 
	Unrhymed verse, with five iambic feet to a line, a measure introduced into England by the Earl of Surrey (1517-47), the poet, which became the basic verse form of Elizabethan drama. iambic pentameter. 

But soft, what light through younder window breaks? (Romeo and Juliet. 2.1.44-5) (Bold=strong=feet)

The human heartbeat is the same rhythm of iamb



	bombast 
	Bombast is boastfull or ranting language. 

Tiger's heart wrapped in a woman's hide. (3 Henry VI 1.4.138)



	caesura 
	A slight pause occurring mid-line. Sometimes a caesura is used for the listener to be ready to take in the rhyme.

As my sweet Richard.  Yet again, methinks 
Some unborn sorrow ripe in fortune's womb.
(Richard II.2.2.9-10)


	couplet 
	A pair of rhyming verse lines

	double comparable 
	Nor that I am more better than Prospero... 
(The Tempest. 1.2.19-20) 

	double negative 
	Nor I know not where I did lodge last night. (King Lear 4.7.67-8) 

	double superlative 
	This was the most unkindest cut of all. 
(Julius Caesar. 3.2.184) 

	feminine ending 
	The line ends with an extra unstressed syllable, giving eleven syllables instead of ten. the effect of making the thought itself ironic, the effect of making the line more pliant, and often give a quality of working through the thought, sometimes giving it a haunted and unfinished sound as though leaving the thought in the air: the effects are different.

e.g. motion, notion 
cf. masculine ending - end with a stressed syllable

	final rhyming couplet 
	They are used quite purposefully to finish off a scene, or part of a scene or a soliloquy.

I'll so offend to make offence a skill
Redeeming time when men think least I will.
(1 Henry IV.1.2)

	foot/feet 
	Iambic 
weak, strong=ti-tum 
eg. revolve

Trochaic 
strong, weak =tum-ti 
eg. forward

Anapestic
weak, weak, strong =ti-ti-tum 
eg. repossess Dactylic 
strong, weak, weak =tum-ti-ti 
eg. pulverize Amphibrachic
weak, strong, weak =ti-tum-ti 
eg. redouble Spondaic
strong, strong =tum-tum 
eg. no more 

	Imagery 
	Its applications range all the way from the "mental pictures" experienced by the reader of a poem to the totality of the components withch make up a poem 

	Irony 
	Shakespeare used two types of irony:verbal and dramatic.
Verbal irony is saying one things but meaning another. In Julius Caesar, when Mark Antony refers in his funeral oration to Brutus as "an honorable man" repeatedly, he really means the opposite. Dramatic irony occurs in a play when the audience knows facts that the characters in the play are ignorant of. For instance, Sophocles' Oedipus Rex, in which Oedipus try to avoid to kis his father and marry to his own mother but he does without knowing it, while the audience is fully aware of the fact. 

	long line 
	A six feet line. The speaker might lose in his own oratory. Please look for the reasons. 

	Malapropism 
	inappropriate, muddled or mistaken use of words. Hostess Quickly in 2 Henry IV is a notable example. 

DOGBERRY: Marry, sir, I would have some confidence* with you that decerns** you nearly. (Much Ado About Nothing. 3.5.2)
confidence* =conference, decerns**=concern.

	meter 
	monometer: one foot dimeter: two feet trimeter: three feet tetrameter: four feet pentameter: five feet hexameter: six feet heptameter: seven feet octameter: eight feet ballad meter or ballad stanza
Usually a form of the folk ballad and its literary imitations, consisting of a quatrain in which the first and third lines have four stresses while the second and fourth have three stresses. 

	Oxymoron 
	two incongruous or classing words brought together to make a striking expression. 

Parting is such sweet sorrow. (Romeo and Juliet. 2.1.229) 

O brawling love, O loving hate,(Romeo and Juliet. 1.1.169) 

	Personification 
	figure of speech in which inanimate objects or abstract ideas are endowed with human qualities, e.g., allegorical morality plays where characters include Good Deeds, Beauty, and Death. John Ruskin termed sentimentalized, exaggerated personification the "pathetic fallacy." (From encyclopedia.com )

	Pun 
	use of words, usually humorous, based on (a) the several meanings of one word, (b) a similarity of meaning between words that are pronounced the same, or (c) the difference in meanings between two words pronounced the same and spelled somewhat similarly.

	quatrain 
	four-line stanza. The most common in English versification. 

	short line 
	Fewer than five beats in a line in an otherwise regular passage. Please look for the reasons. The line is a short line because, for instance, a movement is needed, it make make the line rhythmically, it may the time is need for the character to do something, the thought may overwhelm the character, the character may be waiting for an answer from other characters, or it may be just winding up of the scene, etc. 

	split line 
	A line is split between two or more characters. The split line heightens the sense of people sharing a situation. Sometimes they may express irony or characters are sharing a situation and yet their viewpoints are very different.

	Stock Character 
	character types that occur repeatedly in a particular literary genre so that it is recognizable as part of of the conventions. 

	tercet / triplet 
	A unit of three verse lines, usually rhyming with either with each other or with neighbouring lines. 

	Verse and Prose 
	Verse is the principal means of expression in Shakespeare, while prose is used in particular circumstances. Four plays are entirely in verse (Richard II , King John, 2 Henry VI and 3 Henry VI ). Most plays contain far moer verse than prose. Only five plays have more prose then verse. (2 Henry IV, The Merry Wives of Windsor, Much Ado About Nothing, As You Like It,and Twelfth Night ). Please consider the effects and reasons of the shift from verse to prose in the following scene. 

HOTSPUR:But that the earthy and cold hand of death
Lies on my toungue. No, Pecy, thou art dust,
And food for ----
PRINCE HENRY: For worms, brave Percy: fare thee well, great heart!
Ill-weaved ambition, how much art thou shrunk!
When that this body did contain a spirit,
A kingdom for it was too small a bound;
But now two paces of the vilest earth
Is room enough: this earth that bears thee dead
Bears not alive so stout a gentleman.
If thou wert sensible of courtesy,
I should not make so dear a show of zeal:
But let my favours hide thy mangled face;
And, even in thy behalf, I'll thank myself
For doing these fair rites of tenderness.
Adieu, and take thy praise with thee to heaven!
Thy ignominy sleep with thee in the grave,
But not remember'd in thy epitaph!
     [He spieth FALSTAFF on the ground]
What, old acquaintance! could not all this flesh
Keep in a little life? Poor Jack, farewell!
I could have better spared a better man:
O, I should have a heavy miss of thee,
If I were much in love with vanity!
      [Exit PRINCE HENRY]
FALSTAFF: Embowelled! if thou embowel me to-day, I'll give you leave to powder me and eat me too to-morrow. 'Sblood,'twas time to counterfeit, or that hot termagant Scot had paid me scot and lot too. Counterfeit? I lie, .... (1 Henry VI. 5.4.83-112)

	You and thou 
	You - you- your- your
formal and distant form of address suggesting respect for a superior or courtesy to a social equal.

Thou - thee - thy - thine
informal and close form and can imply either closeness or contempt. 

ye/you (singular) unmarked expected, usual, polite, superior thou/thee (singular) marked unexpected, unusual, affection,
familiar/intimacy, inferior,
contempt, emphatic 



