	9-12 College and Career Readiness Anchor Standard
	Tenth Grade        

	Reading for Literature
	STANDARD
	ANNOTATED
	MSD Application 
	Pacing


	CCRA.R.1 Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.
	RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
	Students are required to use textual evidence that is convincing and complete to support their ideas. Citing from the text may include a formal citation or a verbal reference. Analysis should include inferred and literal meanings. Students in the ninth grade should be introduced to the skill of determining the difference between “strong evidence” and insufficient or unreliable details. They should understand how much evidence is needed to support a claim. In grade 10, these skills should build as students continue to cite evidence both formally and informally. They should be able to distinguish between text that provides strong support and text that is not related, uncertain, or is insufficient as evidence. Their analysis should offer insights that show they can derive understanding from details that are directly stated as well as from those that are implied.

As students continue to determine theme in a text, they need to examine not only how a theme is developed but also how details in the story influence and mold a theme or central idea into being. Students will need to use the key details of a text to provide a summary that is free of personal opinions or feelings.

Students are required to recognize complex characters and understand their role in a text. They need to identify the development of complex characters, explain their interactions with other characters, and tell how these characters contribute to plot or theme development.

Along with recognizing complex characters, ninth grade students should be able to identify the details that developed characters as complex rather than as static or flat. They should see how the author developed a complex character over the course of the text, consider how the character interacts with others, and begin to recognize how complex characters propel the action in the story or add to the development of a theme. Tenth grade students should work with more complex texts. Building on what they mastered in the ninth grade, these students need to be challenged to complete their analysis with strong textual support and deeper understanding of characterization.
	While students read, looking for both connotative and denotative meanings, primarily in 10B students look  into the inferences of works such as Orwell’s Animal Farm and Shakespeare’s Julius Caesar.
	

	CCRA.R.2 Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.
	RL.9-10.2 Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
	
	Students identify themes both in short stories and in longer works, such as Harper Lee’s To Kill a Mockingbird and Alexandre Dumas’ The Count of Monte Cristo. Identifying central theme, ideas, and details is a driving force during the study of the novel.
	Please see individual instructor to determine pacing and placement.

	CCRA.R.3 Analyze how and why individuals, events, and ideas develop and interact over the course of a text.
	RL.9-10.3 Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text, interact with other characters, and advance the plot or develop the theme.
	
	Students identify themes both in short stories and in longer works, such as Harper Lee’s To Kill a Mockingbird and Alexandre Dumas’ The Count of Monte Cristo. Identifying central theme, ideas, and details is a driving force during the study of the novel.

Students identify plot structure, character types, specific archetypal events and details.
	

	Craft and Structure

	CCRA.R.4 Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone.
	RL.9-10.4 Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone).
	After determining the figurative and connotative meanings of words, students need to consider the significant influence of the author’s word choice as a whole on the text’s tone or overall understanding. Students are asked to consider how an author crafts the structure of a text to produce a particular effect. Standard RL6 specifies world literature and requires students to examine a particular point of view or cultural experience found in that body of literature. It is important that this is introduced in grade nine and studied more in-depth at grade 10 – using more complex literature and developing a deeper understanding of global perspectives.
	 Specifically in 10A, Students are introduced to the vocabulary, word choice, structure and tone of the language in To Kill a Mockingbird.  Students analyze the use of language as a connection to author’s purpose, tone and mood.  For example, the use of word ‘chattels’ in description of Atticus Finch’s ancestor’s slaves identifies with the turbulent feelings of the south at the turn of the century and into the 1940’s.
	This standard is addressed in detail during the three to four week study of To Kill a Mockingbird.

	CCRA.R.5 Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.
	RL.9-10.5 Analyze how an author’s choices concerning how to structure a text, order events within it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create such effects as mystery, tension, or surprise..
	
	
	

	CCRA.R.6 Assess how point of view or purpose shapes the content and style of a text.
	RL.9-10.6 Analyze a particular point of view or cultural experience reflected in a work of literature from outside the United States, drawing on a wide reading of world literature.
	
	
	

	Integration of Knowledge and Ideas 

	CCRA.R.7 Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.
	RL.9-10.7 Analyze the representation of a subject or a key scene in two different artistic mediums, including what is emphasized or absent in each treatment (e.g., Auden’s ―Musée des Beaux Arts‖ and Breughel’s Landscape with the Fall of Icarus).
	students are asked to compare two works that use different artistic mediums (painting, poetry, sculpture) but share a common subject. Beginning in the ninth grade students need to be able to evaluate various artistic mediums and integrate the understandings taken from each. It may be that students have not had opportunities to view art critically and have not practiced finding meaning in forms outside of text.

Students need to understand how an author uses source material in crafting a text, such as in allusions. They need to discover the source the author has alluded to and be able explain how that material was changed by the author.
	Students are introduced to complimenting content with the use of artwork and poetry.  Poetry is approached in a variety of ways, depending on the class and instructor.  Some instructors have a poetry unit and utilize diverse media formats to illustrate poetic literary devices, other instructors approach poetry on a scheduled, weekly basis. 
	

	CCRA.R.8 Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and sufficiency of the evidence.
	RL.9-10.8 (Not applicable to literature)
	
	
	

	CCRA.R.9 Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.
	RL.9-10.9 Analyze how an author draws on and transforms source material in a specific work (e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare).
	
	In 10B, Julius Caesar and Animal Farm are often compared, as the similar theme of ambition and power are discussed.
	

	

Range of reading and Level of text Complexity

	CCRA.R.10 Read and comprehend complex literary and informational texts in dependently and proficiently.
	RL.9-10.10 By the end of grade 9, read and comprehend literature, including stories, dramas, and poems, in the grades 9–10 text complexity band proficiently, with scaffolding as needed at the high end of the range.
	Students should encounter appropriately complex texts at each grade level in order to develop the mature language skills and the conceptual knowledge needed for success in school and life.

Students will be able to determine when they are not comprehending and making meaning, and they will be able apply appropriate strategies in order to increase comprehension when faced difficult text.

Effective scaffolding should allow the reader to encounter the text with minimal clarifications. It should not replace the text by translating its contents for students. Students should encounter appropriately complex texts at each grade level in order to develop the mature language skills and the conceptual knowledge needed for success in school and life. 

Students will be able to determine when they are not comprehending and making meaning, and they will be able apply appropriate strategies in order to increase comprehension when faced difficult text.

Effective scaffolding should allow the reader to encounter the text with minimal clarifications. It should not replace the text by translating its contents for students.

Standard 10 defines a grade-by-grade “staircase” of increasing text complexity that rises from beginning reading to the college and career readiness level. Whatever they are reading, students must also show a steadily growing ability to discern more from and make fuller use of text, including making an increasing number of connections among ideas and between texts, considering a wider range of textual evidence, and becoming more sensitive to inconsistencies, ambiguities, and poor reasoning in texts.

Students also acquire the habit of reading independently and closely, which are essential to their future success.
	In 10A Students read at least one of the following novels:

-To Kill a Mockingbird, Harper Lee

-The Count of Monte Cristo, Alexandre Dumas

-The Old Man and the Sea, Earnest Hemmingway

In 10B students read at least one of the following novels:

-Animal Farm, George Orwell

-Julius Caesar, William Shakespeare

-True Grit, Charles Portis

-Death of a Salesman, Arthur Miller 

In addition to these longer works, students also read a variety of essays, short stories, poems, and reflections as found in the 10th grade textbook.                         

Students are also encouraged to have an independent novel.  Often, students are given at least some time in class weekly, to read from a novel or work of their choice.                                                                                                                  
	Please see individual instructor to determine pacing and placement.




